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Abstract: Learning English through drama is one of the attractive and the effective strategies in teaching 
language as second language. Drama gives a context for listening and meaningful language production, forcing 
learners to use their language resources and enhancing their linguistic abilities. It also provides situations for 
reading and writing. It is very useful in teaching literary texts as it helps in analyzing plot, character and style. It 
also involves learners more positively and actively in the text. Taylor (2000) stated that drama techniques can 
satisfy primary needs of language learning in that they can create motivation, enhance confidence, and provide 
context in learning. The performance of drama would be more lively, natural and colorful when it is supported
with technology. Technology can play an active role in revitalizing classes through helping students and teachers 
to feel interested in the subject matter, engaging students in the learning process, and giving students and 
teachers’ access to the world outside the classroom (Gilroy, 1998). The study was an action research with the 
subjects of 100 students of Accounting Department of the State Polytechnic of Malang. The result showed that 
there was a great improvement on the students’ motivation in learning English. 
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Introduction
Keeping art, language and culture will reinforce students’ sense of identity and will build students’ 
self-esteem. Students benefit from learning to value their roots and their culture.  Culture, art and language are 
something they have to take pride in.  One of the ways to maintain them is by introducing culture to our students.
Myths, legends and folktales also provide a rich source of material for lessons. They can engage 
students in a variety of ways: from drama and creative writing to historical research. They can be used as a 
resource for a large number of language activities and allow students to practice a range of communication skills.  
There are a number of other factors that make them useful in teaching and learning: They are usually structured 
chronologically, making them easy to follow and understand. Many tales are predictable. Their predictability 
makes it easier to guess what is coming next and thus facilitates understanding, despite unknown vocabulary. 
They provide a good starting point for students to go on to develop their own stories and, hence, their creative 
and imaginative skills. 
Background
The need of Drama in the Classroom
Students sometimes need a refreshment to avoid boring but still keeping the learning by using a 
methodology which is not the same as they faced for every meeting they have, a learning methodology that can 
make students feel fun and enjoy the atmosphere. Games can be chosen as one of methodologies to be used to 
fun students  (for once in a while) since it can make students happy but generally it doesn’t increase a lot on the 
knowledge or the experience of the students’ learning, it is used to amuse the students ‘atmosphere. Then drama 
activities would be a choice which has a complete meaningful of senses, one of the meaningful sense meant is 
anxiety, Anxiety plays an important affective role in SLA along with other psychological factors such as self-
esteem, inhibition and risk-taking. (Brown, 1994). The notion of facilitative anxiety has been identified as a 
positive factor by some researchers. The determination to complete a task spurs students to success. Macintyre,
2002, states that facilitative anxiety was one of the keys to success. ”While Holden, 1981 indicates the aim of 
using drama is to bridge a gap between the classroom and outside world; students have learnt English in the 
overprotected world of the classroom, and are unprepared for the ‘coughs and hesitations’ of the outside world. 
It is up to the teachers to prepare them for this element of the unexpected and, as we shall see, this can often be 
done through drama. ….Drama is a useful medium in the communicative language classroom where the 80 
percentage focus is placed on the meaning of the language rather than the form. Drama activities are a valuable 
tool in the language teacher’s tool belt. They can give students and teachers alike a break from the daily routine 
of worksheets, grammar drills, and tests. While maintaining limits,  teachers can add the learning by discussing 
and performing about human characters, social value, culture and art that would develop students’ knowledge, 
sensitivity, responsibility, attitude, emotion that bring to the mature of the students ‘character while at the same 
time control a sense of language use.
641
st
The 61  TEFLIN International Conference, UNS Solo 2014 
Many teachers are most comfortable with a teacher fronted classroom and in their role as dispenser of 
knowledge; drama activities call for the teachers to model language which involving learning about human 
characters. Rather than merely concentrating on grammatical structures, drama activities serve and explore on 
releasing emotion, eliciting, acting using physic and expression that incorporate students’ feelings, intellect, and 
bodies for a truly creative and social language learning experience. Drama activities can also foster self-
motivation among students who may find other forms of language learning boring. By seeing and participating in 
familiar events being carried out in the target language, students start to see the target language as a living, 
meaningful part of their world, rather than dead print on a page or meaningless memorized responses to a 
teachers prompt. Through the tools used in learning language through drama, students can discover new ways to 
experience the target language that is not only fun but it is also an effective teaching method.
The Importance of Using Technology in EFL Classroom
Many research findings have shown that the use of technology in EFL classroom has resulted in 
significant gains in achievement and positive attitudes towards learning, because  the use of technology assisted 
with language learning provides additional practice, a self-paced and non-threatening learning environment, 
integrates sound, pictures, motion, color, and different skills. The students enjoy using the internet, find it useful 
and fun, and consider it a new way of leaning and doing homework. It heightens their motivation and raises their 
self-esteem. It creates a warm-climate between the students and instructor and among the students themselves. 
They can use it any time and as many times as they need.
Teaching with technology does not cancel the teacher's role. It poses new challenges and requires 
enthusiasm, some training and perseverance. 
The Problem of The Study
In line with the background of the study, the formulated research problem is “How a drama that is 
performed using technology could be used to improve students ‘English proficiency?
The Important of Doing the Research
Teaching English needs to prepare learners to live and to work in the fast-moving world. It has to 
enable young people to become successful learners, confident individuals and responsible citizens. Having the 
skills meaning they are having the building blocks of language learning process. The building blocks of language 
learning process are effective elements of teaching and learning process.  Now is the time to review our 
education goals and what happens in our classrooms.  To do this the teacher needs a specialist pedagogical 
expertise which compensates for the reduced ineffectiveness of learning in L2 by providing learning support. 
Support for language and a cognitive skill is at the heart of appropriate pedagogy. Teaching language is a 
comprehensive and complex process so in order to make this process effective and simple, skills integration is an 
advisable way of teaching language. It is a well-known fact that four language skills are rarely used alone in 
everyday life. Integrating language skills helps language learners to develop their ability in using two or more of 
the four skills within real context and also in their real life. All the language skills are vital in teaching and 
learning process and combination of the language skills has positive effects on student success. With careful 
reflection and planning, any teacher can integrate the language skills and strengthen the tapestry of language 
teaching and learning. When the tapestry is woven well, learners can use English effectively for communication.
The Design of The Research
This study is an action research, which focuses on a certain class. As defined by Carr and Kemmis (in 
Mc.Niff, 1993:2) action research is a form of self-reflective inquiry undertaken by educational participants 
(teacher, student, or principals) in order to improve the rationality and justice of (a) their own educational 
practices, (b) their understanding of these practices, and (c) the situations in which these practices are carried 
out. 
The Subjects
A hundred students of the second-year students of the fourth semester of the Accountancy Department-
State Polytechnic of Malang were the subjects of the study. 
The Action Research Procedure
This study is initiated with the general idea of how students’ English skills could be improved. Then 
the reconnaissance (facts and findings analysis) is conducted. Following the reconnaissance is the designing of 
the general plan. The general plan is then implemented and monitored. Finally, another part of reconnaissance is 
conducted in order to identify all facts including the success and the failure in the implementation as well as the 
effects of the teaching strategy applied. The writer uses the action research procedure adapted from Elliot, 1992. 
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The Criteria of Success
An effective assessment program that is created on this study uses multiple strategies to demonstrate 
growth and finish product that should be closely correlated to the stated goals.  . Burke (1999) stated that giving 
the assessment on the final product is important, but the process is equally important and probably conveys more 
about how the students learn. 
The Findings of The Research
The Important Findings
The students’ drama performance had been done successfully; all the actors and the actress performed 
very well. The shocking impression gotten was on the students’ totality on; a). performing the drama, b). the 
natural performance, c) the uniform, d). the technology supporting the performance, e). the students’ motivation, 
f).the students ‘responsible, g). the students’ hardworking, and h). also the students ’tolerance-working in a 
group. The teacher-researcher had never seen their passiveness or their boredom; they enjoyed the activities 
given and it made the teacher-researcher happy and felt that the implementation of learning through drama was 
done quite successfully.
The implementation of learning drama really effected on; a). refresh students’ mind and it was shown 
from the respond during the process and the students’ product,  b) the students’ fluency, the students’ grammar 
knowledge since it was imitated from the dialogue taken, c). the students’ reading comprehension, d).the 
students writing skill–it was implemented from developing the dialogue, e).the students’ self-confidence since 
the English ‘skills was develop well.
The average Score of the Students’ Improvement.
The average total point of the students pre-test was 63, with the score below 6, while the total point of 
the criteria of success should be 125 with the score 7. In doing the project of drama, the students’ ability 
increase, the total point was 141 with the score above 7, below the score of 8 
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The Conclusions
 The drama learning was done successfully; the model could improve the students ‘proficiency, it might 
be caused by a) the students’ involvement on their own learning, it was done from;  starting chosen the story, 
developing the story into a drama, creating the characters, creating the background of the performance, creating 
the music, setting the room, choosing the uniform, creating the make-up, b) the result of the products were very 
attractive, it might be caused by the students’ moral on having the students’ responsibility and the students’ great 
enthusiasm. c). the students great enthusiasm might be caused by the atmosphere conducted since the teacher-
researcher function as a facilitator did not performed as a teacher-center. The project was amusing for the 
students, relax and enjoyable. d) producing the product trained the students to become independent learners, 
critical thinkers and promote students to become lifelong learner. 
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